Rhode Island Suffrage

A curriculum produced by FairVote Rhode Island.

For use in grades 10-12.

Unit Overview

The curriculum is designed to illustrate nation-wide processes with state-level events. Every lesson plan includes a list of state and national curricular goals met, third-party resources available for more information, and primary source documents that may be of use inside or outside the classroom. Particular emphasis is placed on the interpretation of primary source documents (in a style somewhat similar to the Document Based Questions on the AP examinations) and interactive activities.

The colonial era is represented by a discussion of famed Rhode Island founder Roger Williams, who began the state as a haven for religious tolerance but rejected full political equality. Then the status of Rhode Island’s famous “Black Regiment,” which fought under George Washington but didn’t earn suffrage under that state or national constitution, is considered. Following that, students research and re-enact the treason trial of Thomas Dorr, who was elected as “People’s Governor” by a coalition of Irish labors and urban supporters during the Industrial Revolution.

Then the curriculum considers the more widely known episodes in the history of voting: the debate over women’s suffrage, and the civil rights movement. In both instances students are taught state-specific dimensions of each trend and asked to consider what they would have done during the time period.

The curriculum closes with a multimedia exploration of the 2006 ballot question that restored voting rights to ex-felons in the state. Students are asked to closely consider the merits of the measure and determine how they would have voted if they had been eligible. This portion of the curriculum is followed with an invitation for students to design their own voting-related political campaign.

Critically, at the end of the curriculum eligible students are granted an opportunity to register themselves to vote. FairVote believes this presents a golden opportunity to channel students’ learning and excitement to a first concrete civic action.

Standards
· Rhode Island Grade Span Expectations (GSEs) for Civics & Government and Historical Perspectives/R.I. History: Grades 9-12 (http://www.ride.ri.gov/Instruction/gle.aspx#civics)
· Government & Civics: 1-1a, 1-1c, 1-1d, 1-2a, 1-2b, 1-2c, 2-1a, 2-1c, 2-1d, 2-2a, 2-2b, 2-2c, 3-1c, 3-1d, 3-1e, 3-2a, 3-2c, 3-2d, 3-2e, 4-1c, 4-1e, 4-3a, 5-2b

· Historical Perspectives: 1-1a, 1-1c, 1-1d, 1-2a, 2-1a, 2-1b, 2-1c, 2-2a, 2-2b
· National history standards (http://nchs.ucla.edu/standards/us-standards5-12.html)
· Era 2 (Colonization and Settlement):

· Standard 2: How political, religious, and social institutions emerged in the English colonies

· Era 3 (Revolution and the New Nation):

· Standard 1: The causes of the American Revolution, the ideas and interests involved in forging the revolutionary movement, and the reasons for the American victory

· Standard 2: The impact of the American Revolution on politics, economy, and society

· Standard 3: The institutions and practices of government created during the Revolution and how they were revised between 1787 and 1815 to create the foundation of the American political system based on the U.S. Constitution and the Bill of Rights

· Era 4 (Expansion and Reform):

· Standard 2: How the industrial revolution, increasing immigration, the rapid expansion of slavery, and the westward movement changed the lives of Americans and led toward regional tensions

· Standard 3: The extension, restriction, and reorganization of political democracy after 1800

· Standard 4: The sources and character of cultural, religious, and social reform movements in the antebellum period

· Era 7 (The Emergence of Modern America):

· Standard 1: How Progressives and others addressed problems of industrial capitalism, urbanization, and political corruption
· Standard 3: How the United States changed from the end of World War I to the eve of the Great Depression

· Era 9 (Postwar United States):

· Standard 3: Domestic policies after World War II

· Standard 4: The struggle for racial and gender equality and for the extension of civil liberties

· Era 10 (Contemporary United States):

· Standard 2: Economic, social, and cultural developments in contemporary United States

· Historical thinking standards (http://nchs.ucla.edu/standards/us-standards5-12.html)

· Standard 1: Chronological Thinking

· E. Interpret data presented in timelines

· Standard 2: Historical Comprehension
· B. Reconstruct the literal meaning of a historical passage.

· C. Identify the central question(s) the historical narrative addresses.

· D. Differentiate between historical facts and historical interpretations.

· E. Read historical narratives imaginatively.

· F. Appreciate historical perspectives.

· Standard 3: Historical Analysis and Interpretation
· A. Compare and contrast differing sets of ideas.

· B. Consider multiple perspectives.

· C. Analyze cause-and-effect relationships and multiple causation, including the importance of the individual, the influence of ideas.

· D. Draw comparisons across eras and regions in order to define enduring issues.

· E. Distinguish between unsupported expressions of opinion and informed hypotheses grounded in historical evidence.

· F. Compare competing historical narratives.

· J. Hypothesize the influence of the past.
· Standard 4: Historical Research Capabilities

· A. Formulate historical questions.

· B. Obtain historical data from a variety of sources.

· C. Interrogate historical data.

· Standard 5: Historical Issues-Analysis and Decision-Making

· A Identify issues and problems in the past.
· B. Marshal evidence of antecedent circumstances.
· C. Identify relevant historical antecedents.
· D. Evaluate alternative courses of action.
· E. Formulate a position or course of action on an issue.
· F. Evaluate the implementation of a decision.
Objectives
After Lesson 1, students should be able to…

1. Explain why religious freedom does not automatically translate into political equality.

2. Explain whether the American Revolution and US Constitution changed the right to suffrage in Rhode Island.

3. Place the Dorr Rebellion in the context of the Industrial Revolution and explain how it changed voting rights in Rhode Island.

After Lesson 2, students should be able to…

1. Confidently portray figures in Rhode Island’s history.

2. Explain the legal and constitutional issues at play in Dorr’s trial for treason.

3. Explain whether they believe Dorr was legitimately convicted, and what this means for their understanding of the rule of law.

After Lesson 3, students should be able to…

1. Explain how women gained the right to vote.

2. Place T.F. Green’s 1935 “Bloodless Revolution” in historical context.

3. Understand why northerners played a role in the civil rights movement.

4. Show how the 2006 ballot referendum to restore voting rights to ex-felons fits in with the history of suffrage.

After Lesson 4, students should be able to…

1. Confidently discuss several episodes in the history of voting in the 20th century.

2. Connect them to present-day voting issues.

3. Register to vote if they are eligible, practice if they are not.

4. Formulate their own plans for voting reforms.
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HISTORY OF SUFFRAGE IN RHODE ISLAND
Lesson 1: The Charter, the Constitution, and the Industrial Revolution

Lesson Overview: This lesson focuses on the right to vote in the early days of Rhode Island’s history. Students start with an examination of colonial Rhode Island and explore how these roots affected Rhode Island’s early development. Students will discuss basic questions about the origins of suffrage in the state.
High School GSEs Partially Fulfilled:

· Government & Civics: 1-1a, 1-1d, 1-2a, 1-2b, 1-2c, 2-1a, 2-1c, 2-1d, 2-2a, 2-2b, 2-2c, 3-1c, 3-1e, 3-2c, 3-2d, 4-1e

· Historical Perspectives: 1-1a, 1-1c, 1-2a, 2-1a, 2-1b, 2-1c, 2-2a, 2-2b
Lesson Objectives: At the conclusion of this lesson, students should be able to:

1.
Explain why religious freedom does not automatically translate into political equality.

2. Explain whether the American Revolution and US Constitution changed the right to suffrage in Rhode Island.

3. Place the Dorr Rebellion in the context of the Industrial Revolution and explain how it changed voting rights in Rhode Island.

Materials: Preparation Worksheets and Rubrics for Dorr Rebellion Trial, to be handed out at end of class.

Teaching Procedure

1. Begin by exploring fundamental questions about the history of Rhode Island.

Define suffrage: “the right to vote, esp. in a political election.” (Random House)

Now perform a classroom demonstration on suffrage:


i. 
Have all of the students stand up. Explain that you are going to go back in time to see which of them could vote when our country was founded, in 1776. 



1. Before the 1960s, many states stopped people from voting because of race. Have half of the non-white students sit down.



2. Before 1946, Filipinos could not become citizens or vote. Have any Filipinos sit down.



3. Before 1943, Chinese Americans could not become citizens. Have any Chinese people sit down.



4. Before 1920, women could not vote. Have any female students sit down.



5. Before 1890, most Native Americans could not vote. Have any Native American students sit down.



6. Before 1870, African Americans could not vote. Have any remaining African Americans sit down.



7. Before 1856, some states had property requirements in order to vote. Have anyone whose family does not own property sit down.



8. In 1776, Catholics, Jews, and Quakers were all not allowed to vote. Have them sit down.


ii.
Look at who is standing. When our country was founded, the right to vote was basically limited to white men with property. And yet, Americans believed that they were creating a whole new type of nation, one that was truly governed by the people. Were they right? Was America a democracy in 1776?
Now focus on Rhode Island. Explain why the state granted its residents the opportunity to practice their religious beliefs freely. Then explain why Roger Williams and other colonial leaders conceived of religious freedom and political equality as two entirely separate matters—why not all were free to vote.

Discussion Question:

Is the right to vote needed to protect religious freedom? Are the two rights two sides of the same coin?

Resources:
The Secretary of State’s Rhode Island History guide, chapters I-II.

http://www.rilin.state.ri.us/RhodeIslandHistory/ 

Rhode Island’s Royal Charter, online text.
http://www.newrivernotes.com/ri/richarter.htm
Excerpts from “A Plea for Religious Liberty” by Roger Williams
http://religiousfreedom.lib.virginia.edu/sacred/williams_plea_1644.html

“Anne Hutchinson: courage ahead of her time” (The Providence Journal)
http://www.projo.com/specials/women/94root1.htm
b. Explain how the Revolution and new federal Constitution changed rights for Rhode Islanders. Explain why African-Americans from the famous “black regiment” couldn’t vote for the man they fought along with, George Washington. Note that the Constitution still contains no affirmative right to vote—and that in its original form contained very few prohibitions against voting discrimination at all.

Discussion Questions:
Why didn’t the Constitution give everybody the right to vote, when the Declaration of Independence had proclaimed that “all men are created equal”? Should there be a Constitutional right to vote?
Resources:
The Secretary of State’s Rhode Island History guide, chapter III.

http://www.rilin.state.ri.us/RhodeIslandHistory/ 
The Black Regiment of the American Revolution. Linda Crotta Brennan. Apprentice Shop Books, 2004.

Text of “The Right to Vote Amendment,” a proposed Constitutional amendment.

http://fairvote.org/?page=214

c. Explain how the economic necessities of the Industrial Revolution—the need for cheap labor—drove immigration to the state, especially from Irish Catholics. Note that by the 1830s, only about 40% of white males could vote in Rhode Island. Place this statistic within the context of the “Age of Jackson” and the increasingly egalitarian culture of America.

Discussion Question:
Why did some of Rhode Island’s wealthy, native-born citizens reject calls for expanding suffrage to newly arrived Irish immigrants who provided the state with cheap labor?
Resources:
The Secretary of State’s Rhode Island History guide, chapter IV.

http://www.rilin.state.ri.us/RhodeIslandHistory/ 
d. How was suffrage (the right to vote) expanded in Rhode Island?

i. Reformers first tried to work through existing channels to change state law. Nativists, however, held firm majorities in the General Assembly, and stopped all attempts at reform. Although he was a native-born Rhode Islander who had the right to vote, Thomas Wilson Dorr believed strongly that everybody (including African-Americans and women) should have the right to vote. He became a leader among the Suffragists, the political faction that wanted to give the right to vote to more people.

ii. In 1842, Dorr and others called for a People’s Convention to change the Rhode Island constitution. They argued that as long as a majority of male Rhode Islanders approved the new constitution, they didn’t need the approval of the existing General Assembly. Dorr was elected as the “People’s Governor”—despite the fact that Rhode Island already had a governor.

iii. The issue came to a head in Chepachet, where Dorr called together a militia to oppose the existing government. The other, previously elected, governor sent his own militia to Chepachet, and Dorr’s soldiers fled. Dorr went on the run and was eventually sentenced to life imprisonment with hard labor. He was convicted of committing treason against the state government for setting up his own alternative people’s government.

iv. Some of Dorr’s goals were eventually accomplished. Dorr’s Rebellion brought national attention to the problem of suffrage in Rhode Island. A new state constitutional convention was called, and more males (including African-Americans) earned the right to vote. The increase in the right to vote, however, was still an incremental step—in some Rhode Island towns, it wasn’t until 1973 that the last local voting restrictions were eliminated! Women were still left out. After a few years, Dorr was released from prison.

Discussion Question:
Was Dorr’s Rebellion a success or a failure?
Resources:
The Dorr Rebellion Museum online.
http://www.dorrrebellionmuseum.org/
“The Dorr Rebellion,” article from Chepachet Free Will Baptist Church.
http://www.chepachetfreewill.org/dorrrebellion.htm
“Grave of Governor Thomas Wilson Dorr: Rhode Island’s outlaw governor,” from Quahog.org.
http://quahog.org/attractions/index.php?id=54

2. Step back and ask a general question about why the right to vote was so hard-fought. Why were some people so opposed to letting women, African-Americans and Irish immigrants vote? Why were others willing to take up arms to gain the right to vote?

3. Homework: research Dorr’s Rebellion for a re-enactment of Dorr’s treason trial. 

Preparation:

1. Assign six students to the prosecution. Three will prepare an opening statement, and three will deliver a closing statement. All six should be prepared to examine witnesses. Distribute to each a preparation worksheet (attached).

2. Assign six students to the defense. Three will prepare an opening statement, and three will deliver a closing statement. All six should be prepared to examine witnesses. Distribute to each a preparation worksheet (attached).

3. Assign remaining students to serve as witnesses for either the defense or prosecution. Distribute to each a character preparation worksheet (attached).

4. Distribute to all students a rubric for the trial.

Prosecution Witnesses

Governor Samuel (Samantha) King

President John (Joan) Tyler

Sullivan (Sandra) Dorr

King Militia Member #1

King Militia Member #2

King Militia Member #3

Etc.

Defense Witnesses

Governor Thomas (Tammy) Dorr

Seth (Sandy) Luther

Jedediah (Jessica) Sprague

Dorr Militia Member #1

Dorr Militia Member #2

Dorr Militia Member #3

Etc.

HISTORY OF SUFFRAGE IN RHODE ISLAND
Lesson 2: The Trial

Lesson Overview: In this lesson, students apply the knowledge they have learned about the early history of suffrage in Rhode Island to a re-enactment of a real historical event: the trial of Thomas W. Dorr for treason. Students role-play as witnesses or members of the prosecution and defense.
High School GSEs Partially Fulfilled:

· Civics & Government: 1-1a, 1-1c, 1-1d, 1-2a, 1-2b, 2-1a, 2-2b, 2-2c, 3-1c, 3-1d, 3-2d, 4-1e, 

· Historical Perspectives: 1-1d, 2-2a, 2-2b

Lesson Objectives: At the conclusion of this lesson, students should be able to:

1. Confidently portray figures in Rhode Island’s history.

2. Explain the legal and constitutional issues at play in Dorr’s trial for treason.

3. Explain whether they believe Dorr was legitimately convicted, and what this means for their understanding of the rule of law.

Teaching Procedure:

1. Begin by providing the prosecution, defense, and witnesses a few minutes to gather together and make last-minute preparations.

2. Convene the trial and read the charge against Thomas/Tammy Dorr. “The defendant, Thomas/Tammy Dorr, claimed to be the governor of Rhode Island. Dorr did knowingly take up arms against the lawful, rightful government of Rhode Island and thus committed an act of treason.” Flip a coin to determine who will deliver the first opening statement, and who will deliver the last closing statement.

3. Allow each side 6 minutes for their opening statement. The three students speaking on each side should talk for about 2 minutes.

4. Let the prosecution call its witnesses. As each witness takes the stand, let them deliver a short (1 minute) speech about their role in Dorr’s rebellion. Then allow 1 minute for questions from the defense and prosecution.

5. Let the defense call its witnesses. Follow an identical examination procedure.

6. Allow each side 6 minutes for their closing statement.

7. Now it’s time for a ruling. Either act as sole judge, or have the class vote, on the matter of which side won.

HISTORY OF SUFFRAGE IN RHODE ISLAND
Lesson 3: Women’s Suffrage, The Bloodless Revolution, the Civil Rights Movement, Restoring Voting Rights to Ex-Felons

High School GSEs Partially Fulfilled:

· Civics & Government: 3-1c, 3-1d, 3-2a, 3-2c, 3-2d, 3-2e, 4-1c, 4-1d, 4-1e, 4-3a, 5-2b
· Historical Perspectives: 2-1c
Lesson Overview: This lesson considers the major suffrage reforms of the 20th century in the context of present-day debates over voting rights. Students discover the origins of contemporary problems and offer solutions for solving them.
Lesson Objectives: At the conclusion of this lesson, students should be able to:

1. Explain how women gained the right to vote.

2. Place T.F. Green’s 1935 “Bloodless Revolution” in historical context.

3. Understand why northerners played a role in the civil rights movement.

4. Show how the 2006 ballot referendum to restore voting rights to ex-felons fits in with the history of suffrage

Teaching Procedure

1. Break your class into three groups, each of which will receive a packet of resources on one of three topics: women’s suffrage in Rhode Island, Theodore Francis Green’s “Bloodless Revolution” of 1935, and the civil rights struggle in the north.

Each group should carefully read their documents to create a poster for presentation to the class on their historical subject. Working individually at home, students should also complete the Voting History Topic worksheet for collection in class tomorrow. The worksheet will also help them answer questions from other students about their topic.

Topic A: Women’s Suffrage

How did women get the right to vote in Rhode Island? How did this change their role in society?

Documents:
“Rights vs. Rights: An Improbable Collision Course” in the New York Times (article about relationship between Susan B. Anthony and Frederick Douglass)
http://www.nytimes.com/2008/01/13/weekinreview/13leibovich.html
Timeline: a History of the American Suffragist Movement
http://www.suffragist.com/timeline.htm

The Constitution of the United States: Amendment 19
http://www.archives.gov/exhibits/charters/constitution_amendment_19.html

The Remonstrance Against Woman Suffrage
http://memory.loc.gov/learn/features/timeline/progress/suffrage/remonst.html

Remarks of Mrs. Jeannette Schouler French, of Rhode Island

http://memory.loc.gov/cgi-bin/query/D?naw:1:./temp/~ammem_DhYR::

Topic B: Progressives and Theodore Francis Green’s “Bloodless Revolution”
A hundred years after Dorr’s Rebellion, why were lower income still locked out of the political process? How did T.F. Green obtain representation for them in the General Assembly? Was what he did a genuine part of the Progressive movement?

Documents:
Theodore Francis Green National Governor’s Association Biography
http://www.nga.org/portal/site/nga/menuitem.29fab9fb4add37305ddcbeeb501010a0/?vgnextoid=4096c2da2484b010VgnVCM1000001a01010aRCRD

Buenker, John D. "The Politics of Resistance: The Rural-Based Yankee Republican Machines of Connecticut and Rhode Island" The New England Quarterly, Vol. 47, No. 2. (June 1974).

The Secretary of State’s Rhode Island History guide, chapter III.

http://www.rilin.state.ri.us/studteaguide/RhodeislandHistory/chapt7.html

Topic C: The Civil Rights Struggle in the North
What was the condition of African-Americans in the North? How did northern citizens—both black and white—aid disenfranchised southern African-Americans in their struggle for voting equality? What role did Rhode Islanders play during the civil rights movement?

Documents:
“Rhode Island remembers life, death of Martin Luther King, Jr.” in the Providence Journal.
http://www.projo.com/news/content/MLK_04-04-08_U09HRIU_v153.39dcaaa.html

“Special resonance at MLK breakfast” from WRNI

http://www.wrni.org/content/special-resonance-mlk-breakfast

“Times a-changing” in the Providence Journal.
http://www.projo.com/specials/century/month8/829times.htm

“John Pastore, Longtime Rhode Island Politician, Dies at 93” in the New York Times.
http://query.nytimes.com/gst/fullpage.html?res=9E04E0D6153BF935A25754C0A9669C8B63&sec=&spon=&partner=permalink&exprod=permalink

Topic D: Restoring Voting Rights to Ex-Felons

How did the organizers of the campaign to restore voting rights to ex-felons frame their argument? How did they win a referendum on the question?
Documents

“Without a vote, citizens have no voice,” opinion column by Providence Police Chief Dean Esserman and former Common Cause Executive Director H. Philip West.

http://www.projo.com/opinion/contributors/content/projo_20060925_ctesser.32031a0.html

“2 Studies Find Laws on Felons Forbid Many Black Men to Vote,” in the New York Times.

http://www.nytimes.com/2004/09/23/politics/campaign/23felons.html

“RI to revisit felons’ voting rights,” in USA Today.

http://www.usatoday.com/news/nation/2006-05-31-felons-voting-rights_x.htm

“Amendment gives felons right to vote” in the Providence Journal.

http://www.projo.com/news/content/Quest12_10-12-06_LV2C31C.3548694.html

 “States Grapple with Felon Voting Rights,” from PBS. Click on “View Full Transcript.”

http://www.pbs.org/newshour/vote2008/jan-june08/felonvoting_04-10.html

HISTORY OF SUFFRAGE IN RHODE ISLAND
Lesson 4: Voting Talks

High School GSEs Partially Fulfilled:

· Civics & Government: 3-1c, 3-1d, 3-2a, 3-2c, 3-2d, 3-2e, 4-1c, 4-1d, 4-1e, 4-3a, 5-2b
· Historical Perspectives: 2-1c

Lesson Overview: Students discuss major suffrage reforms of the 20th century in the context of present-day debates over voting rights. They register to vote if they are eligible. Students discover the origins of contemporary problems and offer solutions for solving them.
Lesson Objectives: At the conclusion of this lesson, students should be able to:


1. Confidently explain several episodes in the history of voting in the 20th century.


2. Connect them to present-day voting issues.


3. Register to vote if they are eligible, practice if they are not.


4. Formulate their own plans for voting reforms.

1. Teaching Procedure: begin by asking each group to summarize their suffrage topic, then ask questions to spark discussion about the topics.

Topic A: Women’s Suffrage
Discussion Question:

Only men were allowed to vote on the 1887 women’s suffrage referendum in Rhode Island. Can you think of other cases where the procedures of the voting process affected political outcomes?
Topic B: T.F. Green’s Bloodless Revolution
Discussion Question:

What order did T.F. Green’s “Bloodless Revolution” overturn? Does today’s United States Senate, which is not apportioned on the basis of population, bear comparison to the Rhode Island Senate before 1935?
Topic C: The Civil Rights Movement in the North
Discussion Question:

Senator John Pastore was passionately committed to civil rights for African-American southerners because of his own family’s history. Do our personal experiences always guide our political decisions? Should they?

Topic D: Restoring Voting Rights to Ex-Felons
Discussion Question:

Supporters of the referendum to restore voting rights to ex-felons argued the amendment was the continuation of the civil rights struggle. Do you agree this is the case? If you could have voted in 2006, would you  have approved the measure? (Note that Ballot Question 2 passed with 51% of the vote).
2. Segueing from previous voting movements, tell the students it is their turn to register (if they are eligible) to vote. All students who are over 18 may register, as may any who will be 18 by the time of the next general election on November 2nd in 2010.

You may download registration forms from the Board of Elections online, in English and Spanish, at:

http://www.elections.ri.gov/voting/registration.php

State law encourages schools to register eligible students to vote. Take time to explain to students that registration is the first step in the voting process—they should also remember to show up on Election Day!
3. Assignment: research a major voting rights issue in Rhode Island today. Working as individuals or in groups, write a three-page paper on an issue. The paper should contain:

one page on the history of the voting issue, one page on changes students would like to see made to the issue, and what effects those changes would have, and then one page on what activities students could do to create change.

Strongly encourage students to place their issue within the context of the voting history they have studied, and draw on historical parallels of how changes have been made.

Consult pages 25-31 of FairVote’s national “Learning Demcoracy” curriculum for more information on current reform proposals and civic engagement.

http://www.fairvote.org/learningdemocracy/fairvote.finalrev12.5.pdf

Possible issue topics:

· Changing the voting age

· Voter registration/turnout

· Voting by mail

· Instant runoff voting or proportional voting 

· The Electoral College and plans for a national popular vote to elect the president

· Primary elections

· Voting rights for immigrants

· Protecting the integrity of the voting process

· Any other voting issue you feel passionate about

Possible activities:

· Running a voter registration drive

· Changing how students vote in school elections

· Writing a news article or opinion column for the school newspaper on one of these issues

· Mounting a letter-writing campaign to your mayor, state representative, or other elected official

· Visiting your Town Hall, City Council, or the State House to talk to elected officials

· Hosting, or participating in, a school debate on one of these issues

· Designing a logo, t-shirt, poster, and leaflet for your campaign

· Writing a scholarly report on one of these issues to aid lawmakers in their decision-making process

· Working the polls on Election Day
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